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INTRODUCTION

Evaluation is the process of determining the
program, course, or other initiatives, toward the
ultimate goal of making decisions about adopt-
ing, rejecting, or revising the innovation. Evalua-
tion in learning is needed in the world of educa-
tion. It is needed after conducting instruction in a
class. Teachers regularly use tests to help diag-
nose students’ strength and weaknesses, to ac-
cess students’ progress and to assist in evaluating
students’ achievement.

There are many kinds of tests used to mea-
sure students’ achievement. One of them is stan-
dardized test. Regarding standardized test, Har-
ris (1969:2) states:”A standardized test in a test
designed to be used with thousands and some-
times hundreds of thousands of subject through-
out the nation of the world, and prepared (per-
haps administered, scored and interpreted) by a
team of testing specialist with personal knowl-
edge of the examinees.”

AN ANALYSIS ON THE CONTENT VALIDITY OF
NATIONAL ENGLISH TEST ON READING 2011 FOR

SENIOR HIGH SCHOOL.

Saiful Rifa’i
STKIP PGRI BLITAR

Email: rifai.saiful@gmail.com

Abstrak: Penelitian ini bertujuan untuk mengetahui apakah test bacaan bahasa Inggris menca-
kup dan sesuai dengan materi kelas 1, kelas 2, kelas 3 dalam kurikulum KTSP. Untuk
mendiskripsikan validitas isi dari bacaan bahasa Inggris untuk Ujian Nasional tingkat SMA,
peneliti menerapkan metode deskriptif kuantitatif. Sumber data di ambil dari dokumen ujian
Nasional bahasa Inggris  paket 39, 12, 46, 25 dan paket 54. Dari hasil analisis dari lima set test
bacaan bahasa Inggris English National Examination on Readingtuk Ujian Nasional, peneliti
dapat menyimpulkan bahwa semua item soal memiliki validitas yang sangat tinggi, dan menca-
kup semua materi yang di sarankan oleh kurikulum.

Abstract: This research is aimed at Finding out whether National English Test on Reading
2011 for SMA covers and matches all materials in the 1st, 2nd and 3rd year included in the KTSP
(2006) SMA Curriculum. In order to achieve the description of the content validity of English
National Examination on Reading for SMA, the researcher applies a descriptive quantitative
method. The source of data taken from English national examination on reading tests 2011
Package 39, Package 12, Package 46, Package 25 and Package 54 for Senior High School.
From the result of analyzing the five set tests of English national examination on reading for
Senior  High School, the researcher concludes that all the items match the 2006 (KTSP) cur-
riculum  and it has high validity. And the items cover all materials suggested by the curriculum.

Key words: analysis, content validity, national english test on reading
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Language test have many uses in educational
program. One of them is to measure the extent of
students’ achievement of the instructional goals
which is called achievement test. Harris (1969:3)
state that:”achievement tests are used to indicate
group or individual progress toward the instruc-
tional objectives of a specific research or training
program, this includes progress test and final ex-
amination in a course of research”.

 The researcher thinks that there are many
problems as described above, the researcher
concluded that National English Test on Reading
is a kind of achievement test. So it should cover
more materials than a teacher – made test, be-
cause it is designed to access more than one year
learning. Therefore, in this research the researcher
wants to know whether or not SMA National
English Test on Reading covers all materials in
the 1st, 2nd and 3rd year included in the Kuriku-
lum Tingkat Satuan Pendidikan (KTSP) and
whether or not SMA National English Test on
Reading matches the materials in the 1st, 2nd and
3rd year included in the KTSP (2006) SMA Cur-
riculum.

This research studies the content validity of
the National English Test on Reading 2011 for
Senior High School. The main points of this re-
search focus on: 1) Does National English Test
on Reading 2011 for SMA cover all materials in
the 1st, 2nd and 3rd year included in the SMA cur-
riculum? 2) Does National English Test on Read-
ing 2011 for SMA match the materials in the 1st,
2nd and 3rd year included in the SMA Curricu-
lum? Related to the statement of the problem
above, this research is aimed at: 1)Finding out
whether National English Test on Reading 2011
for SMA covers all materials in the 1st, 2nd and
3rd year included in the SMA Curriculum. 2)Find-
ing out whether National English Test on Reading
2011 for SMA matches the materials in the 1st,
2nd and 3rd year included in the SMA Curriculum.

The results of this research hopefully can give
contribution both theoretically and practically for
English teachers especially for teachers involved
in the team of test makers of National English Test
on Reading.

THEORETICAL BASIS

Types of Test

Bachman (1990:2) stated that “the test es-
pecially language test can be classified based on
five distinctive features: The purposes, the con-
tent upon which they are based, the frame of ref-
erence with their result to be interpreted, the way
in which they are scored, and the specific testing
method used.”

According to the first features, tests are clas-
sified into three groups: the first group is for ad-
mission decisions that include selection, entrance
and readiness test. The second group is for iden-
tifying the appropriate instructional levels or spe-
cific areas in which instruction is needed com-
prising placement and despotic test. The last clas-
sification of this feature is to know how well at-
tain the objective consisting progress, achieve-
ment, attainment and mastery test.

Moreover, test can be classified according
to frame reference for score interpretation. They
are norm referenced and criterion referenced test.
Norm referenced test are designed to enable the
test user to make normative interpretation of test
results, that is, the test results are interpreted with
reference to the performance of a given group or
norm. While criterion referenced tests are de-
signed to enable the test user interpret a test re-
sult with reference to a criterion level of ability or
domain of content.

The next feature of test classification is based
on the scoring procedure. It includes objective
test and subjective test. The correctness of the
test taker’s response is determined entirely by
determined criteria so that no judgment is required
on the part of the score. In a subjective test, on
the other hand, the score must make a judgment
about the correctness of the response based on
his subjective interpretation of the scoring crite-
ria.

Finally, test can be classified according to
the specific testing method using competence stan-
dard of reading.

Characteristic of Good Language Test

Harris (1969:12) states that “all good tests
posses’ three qualities: validity, reliability and prac-
ticality that is to say, any test that we use must be
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appropriate in terms of our objectives, depend-
able in the evidence it provides and applicable to
our particular situation.”

Validity

Validity is one of the important characteris-
tic belonging to measurement. Grounlund (1982:4)
proposed that “validity refers to the appropriate-
ness of the interpretation of the test result. In the
selection of any test, two questions must be con-
sidered: what precisely does the test measure?
And how well does the test measure? If the test
is found to be based upon a sound analysis of the
skills or skills we wish to measure, and if there is
sufficient evidence that test scores correlate fairly
highly with actual ability in the skills area being
tested, then we may feel reasonably safe in as-
suming that the test is valid for our purpose. A
number of types of validation are applied to tests,
all of them attempt to answer the above ques-
tions. There are many types of validity; they are
content validity, empirical validity, and face valid-
ity.

Content Validity

The first type of validity is content validity. If
a test is designed to measure mastery of a spe-
cific skill of the content of a particular course of
study, we should expend the test to be based upon
a careful analysis of the skill or an outline of the
course, and we should further expect the items to
represent adequately each portion of the analysis
or outline, not just those aspects which lend them-
selves most readily to a particular kind of test
question.

Harris (1969:19) proposed that “to the ex-
tent that the analysis accords with the views of
recognized authorities in the skills area and the
test then reflects such an analysis, it may be said
to have content validity.”

Empirical Validity

The second type of validity is empirical va-
lidity. The best way to check on the actual effec-
tiveness of a test is to determine how test scores
are related to some independent, outside crite-
rion such as marks given at the end of a course or

instructors’ or supervisors’ ratings. If the evidence
shows that there is a high correlation between test
scores and a trustworthy external criterion, we
are justified in putting our confidence in the em-
pirical validity of the test.

Empirical validity is of two general kinds,
predictive and concurrent validity, depending on
whether test scores are correlated with subse-
quent or concurrent criterion measures. For ex-
ample, if we use a test of English as a second
language to screen university applicants and then
correlate test scores with grades made at the end
of the first semester, we are attempting to deter-
mine the predictive validity of the test. On the other
hand, we follow up the test immediately by hav-
ing an English teacher rate each student’s English
profanely on the basis of his class performance
during the first week and correlate the two mea-
sures, we are seeking to establish the concurrent
validity of the test.

Reliability

Harris (1969:14) states that “reliability means
the stability of the test scores. A test cannot mea-
sure anything when English National Examination
on unless it measure consistently.” Test reliability
is affected by a number of factors, chief among
them being the adequacy of the sampling of tasks.
Generally speaking, the more samples of students’
performance we take, the more reliable will be
our assessment of their knowledge and ability.

Score or rater reliability concern the stabil-
ity or consistency with which test performances
are evaluated. Scorer reliability is nearly perfect
in the case of multiple choice tests, but tends to
be low in case of free response test, like compo-
sitions, where a series of individual judgment must
be made.

 There are four types of estimates of reli-
ability. They are test retest reliability, parallel, spilt-
half and individual equivalence. 1)Test - retest
reliability, in this approach, the same individual is
given same test at different time. 2)Parallel is done
by giving different version of the same test which
is equivalent in length, difficulty, time limits, for-
mat and other such aspects. 3)Spilt – half mea-
sures reliability by giving a single administration
of one form of the test and then by dividing the
items into two halves usually by separating odd –
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and even – numbered items. 4)Individual equiva-
lent is the most familiar procedure being used.
This method was developed by Kudder and
Richardson. It concerns with inter item consis-
tency as determined by the proportion of per-
sons who pass and the proportion who do not
pass each item.

Practicality

The third characteristic of good language test
is practicality or usability. A test may be a highly
reliable and valid instrument but still be beyond
our means of facilities. Thus in the preparation of
a new test or adoption of an existing one, we must
keep in mind a number of very practical consid-
eration.

Economy is one of the factors needed to be
considered. If a standard test is used, we must
take into account cost per copy, and whether or
not the books are reusable. Besides, it should be
determined whether several administrators and
score will be needed for the more persons who
must be involved in giving and scoring a test more
costly the process become. Lastly, we also should
pay attention to how long the administering and
scoring of it will take.

Next, ease of administration and scoring is
another requirement of practical test. It involves
the ease with which the test can be administrated.
Are full, clear directions provided so that the test
administrators can perform his tasks quickly and
efficiently.

The last requirement is ease of interpreta-
tion. If a standard test is being adapted, it is im-
portant that we examine and take into account
the data which the publisher provides. If we plan
to use the test over a long period of time, we shall
almost certainly develop local norm of our own.
However, we need to have some general guid-
ance as to the meaning of test scores to begin
with or without this. It is extremely difficult to use
an instrument in an efficient manner.

Standardized Achievement Test

Achievement testing plays an important role
in education, because it describes an individual
ability in a certain subject. Beside it should rep-
resent all materials suggested. Mehren and
Lenman (1980:13) said that “an achievement test

must have representative sampling of relevant
content (that is processes content validity) and it
designed measure the extent of present knowl-
edge and skills, regardless whether this test was
constructed by classroom teacher or by profes-
sional test makers.”

There are two kinds of achievement test.
First, classroom test, it is generally prepared,
administered, and scored by one teacher. In this
situation, test objective can be based directly on
course objectives and test content derived from
specific course content. In as much as instructor,
test writer and evaluator are all the same indi-
vidual, the students know pretty much what is
expected, what is likely to be covered by the test
questions and what kind of standards are likely
to be applied in the scoring and the interpretation
of the results.

Next, standardized test, it is designed to be
used with thousands and some time hundreds of
thousands of throughout the nation of the world
and perhaps administered, scored and interpreted
by a team of testing specialists with no personal
knowledge of the examinees and no opportunity
to check on the consistency of individual perfor-
mances.

From the definition above it can be con-
ducted that standardized achievement test usu-
ally has higher validity and reliability. Besides, stan-
dardized test is used to measure the student abil-
ity throughout the country; classroom test is used
to measure the pupils’ ability of one school only.

SMA Curriculum of English

This part will describe KTSP (2006) SMA
curriculum of English, it is elaborated in the guide-
lines of instructional program (competence stan-
dard). “Curriculum is the set of courses, and their
content, offered at a school or university”. A cur-
riculum is prescriptive, and is based on a more
general syllabus which merely specifies what top-
ics must be understood and to what level to
achieve a particular grade or standard. A curricu-
lum may be partly or entirely determined by an
external, authoritative body.

Curriculum means two things: (i) the range
of courses from which students choose what sub-
ject matters to study, and (ii) a specific learning
program. In the latter case, the curriculum col-
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The Grille of National English Test for SMA

No.  Competency Standard Graduates Indicators 

Played an oral conversation 
Interpersonal / Transactional, students can determine general / 
specific information / details explicit from the conversation. 
Played an oral conversation 
Interpersonal / Transactional, students can respond / equip it 
with expressions of disbelief / satisfied / not satisfied / express / 
ask for opinions / promise / expression of hope. 
Played an oral conversation 
Interpersonal / Transactional, students can determine the image 
that corresponds to the conversation. 
Played a monologue text, students can 
Determine the images that correspond to the text. 

1. Listening 
Understanding the meaning of 
interpersonal and transactional   
 formal and informal in the form of 
short functional text   
Recount, narrative, procedure, 
descriptive, news items, reports, 
analytical exposition, hortatory 
exposition, explanation, discussion, 
and review in the daily living context. 
 

Played a monologue text, students can 
Determine general / specific information / details of the text 
explicit. 
Presented a short functional text in the form Messages, students 
can determine a general overview / reference word / meaning of 
the word in the text. 
Presented a short functional text in the form Announcement, 
students can determine general / specific information / details of 
the text explicit. 
Presented a short functional text in the form Advertisement / 
brochure, students can determine a general / specific 
information / meaning of the word in the text. 
Presented a short functional text in the form News item, students 
can determine a general / specific information detailed written 
information / meaning of the word / phrase. 
Presented a short functional text in the form Recount, students 
can specify certain information / paragraph of the main thoughts 
/ information implicit / meaning of words / phrases from the 
text. 
Presented a short functional text in the form Explanation, 
students can determine a general / specific information / details 
written / communicative purpose / meaning of words / phrases 
from the text. 
Presented a short functional text in the for Analytical /hortatory 
exposition, students can determine a general / specific 
information / paragraph of the main thoughts / information 
detailed explicit / implicit / meaning of words / phrases from the 
text. 
Presented a short functional text in the form Discussion, 
students can determine a general / specific information / details 
explicit / implicit information / meaning of words / phrases 
from the text. 

2. Reading 
 
Understanding the meaning of the 
discourse of formal and informal 
written in the form of short functional 
text, recount, narrative, procedure, 
descriptive, news items, reports, 
analytical exposition, hortatory 
exposition, explanation, discussion, 
and review in the daily living context. 

Presented a short functional text in the form Review, students 
can determine a general / specific information / details explicit / 
implicit information / meaning of words / phrases from the text. 
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lectively describes the teaching, learning, and as-
sessment materials available for a given course of
study.

In the guidelines of instructional program, it
is stated that there are 21 units for three years, 6
units are for first year, 6 units are for the second
year, and 9 units are for the third year. Each unit
consists of 7 subunits or aspect; they include Read-
ing, Speaking, Listening, Writing, Pronunciation,
Grammar and Structure.

The aim of teaching reading skill is to de-
velop the students’ understanding English text. It
is really needed in the era of technological
progress, so the curriculum objective of English
in SMA is emphasized on reading.

The teaching of expression is aimed at ap-
plying the expressing happiness, greeting, intro-
ducing, parting, etc. The teaching of structure is
aimed at applying the pattern given. Therefore,
the students are expected to be able to make good
sentences

The grammar is focuses on the understand-
ing and using of the structure especially in reading
texts. Whenever the students get a new reading
text they get new structure. In order to achieve
the goals, grammar mastery should be based on
the context so that the students can recognize and
used the sentence appropriately.

The conversation is one of the English as-
pects which are aimed at developing speaking
skill. The materials are about: identifying object,
expressing agreement, introducing people and
inviting people etc. in speaking, the students can
try to use the structure given.

The writing goal is to develop the student
ability in expressing their ideas through writing. In
improving the materials is pronunciation of the
students, take are provided such as identifying
the spelling of certain words, pronouncing a let-
ter in wood. The students are asked to make
simple sentence based on the picture provided
expressing their ideas using simple words, arrange
given sentences into paragraph, and write para-
graph by using their own words and the like .

RESEARCH METHOD

This chapter discusses about the methodol-
ogy used in this research. The researcher divides
this chapter into five subchapters. The first is re-

search design, the second is object of the study,
the third is instrument of the study, the fourth is
data analysis and the last is technique of the data
analysis. In this research, the researcher applies
a descriptive quantitative method. It is aimed at
getting an objective description about content
validity of National English Test on Reading for
SMA. The content validity of the National En-
glish Test on Reading 2011 was based on the 2006
SMA. These tests were determined to be the
object of the study. In getting the data of the study,
the researcher used the documentation only, they
are the data related to:1) Guidelines of instruc-
tional program (Competence Standard). It con-
sists of English instructional program that should
be given in the three year learning. According to
the instructional of constructing National English
Test on Reading for SMA, the English National
Examination on Reading should cover all materi-
als suggested by guidelines of instructional pro-
gram (Competence Standard) with the propor-
tion as follows: a) 20 % is about the materials of
the first year, 3) 30 % is about the materials of
the second year, 4) 50 % is about the materials
of the third year. The researcher used English tests
2011 version Package 39, Package 12, Pack-
age 46, Package 25 and Package 54 for Senior
High School.

RESEARCH FINDINGS

According to the instruction of construct-
ing the items of the National English Test on Read-
ing, the tests should cover the materials suggested
by curriculum with the proportion as follows: 20
% are the materials of the first year, 30 % are the
materials of the second year and 50 % are the
materials of the third year. Each set of the Na-
tional English Test on Reading consists of 35
items. So, 20 % or 7 items of the National En-
glish Test on Reading should cover the materials
of the first year, 30 % or 11 items of the National
English Test on Reading should cover the materi-
als of the second year, and 50 % or 17 items of
the National English Test on Reading tests should
cover the materials of the third year. Based on
analysis, the coverage of the National English Test
on Reading items to the materials suggested by
curriculum are :
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English National Examination on Reading 2011 Package 12

From the data analysis above the writer concluded that English National Examination on Reading
2011 package 12 has high validity because each of test item match the KTSP (2006) SMA Curriculum.

English National Examination on Reading2011 Package 25

From the data analysis above the writer concluded that English National Examination on Read-
ing2011 package 25 has high validity because each of test items matches the KTSP (2006) SMA
Curriculum.

English National Examination on Reading2011 Package 39
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From the data analysis above the writer concluded that English National Examination on Read-
ing2011 package 39 has high validity because each of test item match the KTSP (2006) SMA Curricu-
lum.

English National Examination on Reading 2011 Package 46

From the data analysis above the writer concluded that English National Examination on Read-
ing2011 package 46 has high validity because each of test item match the KTSP (2006) SMA Curricu-
lum.

English National Examination on Reading2011 Package 54

From the data analysis above the writer concluded that English National Examination on Read-
ing2011 package 54 has high validity because each of test item match the KTSP (2006) SMA Curricu-
lum.

Based on the data analysis of English National Examination on ReadingEnglish tests 2011 items to
the materials suggested by curriculum are:
1. English National Examination on Reading 2011 Package 12

a. The materials of the first year : 11 items
b. The materials of the second year : 7 items
c. The materials of the Third year : 17 items

35 items
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2. English National Examination on Reading2011 Package 25
a. The materials of the first year : 11 items
b. The materials of the second year : 7 items
c.The materials of the Third year : 17 items

35 items
3. English National Examination on Reading2011 Package 39

a. The materials of the first year : 11 items
b. The materials of the second year : 12 items
c. The materials of the Third year : 12 items

35 items
4. English National Examination on Reading2011 Package 46

a. The materials of the first year : 11 items
b. The materials of the second year : 7 items
c. The materials of the Third year : 17 items

35 items
5. English National Examination on Reading 2011 Package 54

a. The materials of the first year : 11 items
b. The materials of the second year : 7 items
c. The materials of the Third year : 17 items

35 items

Finding

From the data analysis above the researcher gets the data about percentages of coverage of
English National Examination on Readingitems. It can be seen on the following table:

The Coverage of English National Examination on Reading2011 Items
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Data Description

The researcher gets the data description from the data analysis above which

can be described as :

The Percentage of English National Examination on Reading2011 Items Package 12

a. 1st  year
The items suggested are 7 items; however, there are 11 items for the first year. It means that the test
digresses from the first year material.

b. 2nd  year
The items suggested are 11 items; but, there are only 7 items for the second year. It means that the
test digresses from the second year materials.

c. 3rd  year
The items suggested are 17 items; in fact, there are 17 items for the third year. It means that the test
compatible with the third year materials suggested.

The Percentage of English National Examination on Reading2011 Items Package 25

a. 1st  year
The items suggested are 7 items; however, there are 11 items for the first year. It means that the test
digresses from the first year material.

b. 2nd  year
The items suggested are 11 items; but, there are only 7 items for the second year. It means that the
test digresses from the second year materials.

c. 3rd  year
The items suggested are 17 items; in fact, there are 17 items for the third year. It means that the test
compatible with the third year materials suggested.

The Percentage of English National Examination on Reading2011 Items Package 39

a. 1st  year
The items suggested are 7 items; however, there are 11 items for the first year. It means that the test
digresses from the first year material.
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b. 2nd  year
The items suggested are 11 items; however, there are 12 items for the second year. It means that the
test digresses from the second year materials.

c. 3rd  year
The items suggested are 11 items; however, there are 12 items for the second year. It means that the
test digresses from the third year materials.

The Percentage of English National Examination on Reading2011 Items Package 46

a. 1st  year
The items suggested are 7 items; however, there are 11 items for the first year. It means that the test
digresses from the first year material.

b. 2nd  year
The items suggested are 11 items; but, there are only 7 items for the second year. It means that the
test digresses from the second year materials.

c. 3rd  year
The items suggested are 17 items; in fact, there are 17 items for the third year.
It means that the test compatible with the third year materials suggested.

The Percentage of English National Examination on Reading 2011 Items Package 54

a. 1st  year
The items suggested are 7 items; however, there are 11 items for the first year. It means that the test
digresses from the first year material.

b. 2nd  year
The items suggested are 11 items; but, there are only 7 items for the second year. It means that the
test digresses from the second year materials.

c. 3rd  year
The items suggested are 17 items; in fact, there are 17 items for the third year. It means that the test
compatible with the third year materials suggested.
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DATA INTERPRETATION

The interpretation of the data is as follow:

Material Coverage of English National Examination on Reading 2011 Package 12

From the data above it can be seen that the coverage of test items to the material suggested
proportional, because there is no item for vocabulary, structure and writing. It proves that English
National Examination on Reading 2011 appropriate with the grille of english national examination on
reading.

Material Coverage of English National Examination on Reading 2011 Package 25

From the data above it can be seen that the coverage of test items to the material suggested
proportional, because there is no item for vocabulary,structure and writing.It prove that English Na-
tional Examination on Reading 2011 appropriate with the grille of english national examination on read-
ing.
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Material Coverage of English National Examination on Reading 2011 Package 39

From the data above it can be seen that the coverage of test items to the material suggested
proportional, because there is no item for vocabulary,structure and writing.It prove that English Na-
tional Examination on Reading 2011 appropriate with the grille of english national examination on read-
ing.

Material Coverage of English National Examination on Reading 2011 Package 46

From the data above it can be seen that the coverage of test items to the material suggested are not
proportional, because there is no item for vocabulary,structure and writing.It prove that English Na-
tional Examination on Reading 2011 appropriate with the grille of english national examination on read-
ing.

Material Coverage of English National Examination on Reading 2011 Package 54
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From the data above it can be seen that the
coverage of test items to the material suggested
proportional, because there is no item for
vocabulary,structure and writing.It prove that
English National Examination on Reading 2011
appropriate with the grille of english national ex-
amination on reading.

CONCLUSIONS

From the result of analyzing the five set tests
of National English Test on Reading for Senior
High School, the researcher concludes that:
1. All the items of National English Test on

Reading 2011 match the 2006 (KTSP)
curriculum and it has high validity.

2. The items of National English Test on Reading
2011 cover all materials suggested by the
curriculum.
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