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PROMOTING TASK-BASED INSTRUCTIONIN
TEACHING READING OF NARRATIVETEXTS

Andreas
STKIP PGRI BLITAR
andreas chanespatrisius@gmail.com

Abstrak: Membaca saat ini telah menjadi bagian dari setiap aspek kehidupan dan segala
bentuknya. Masyarakat menganggap bahwa membaca adalah sesuatu kegiatan yang
membuang-buang waktu dan kebanyakan siswa akan mengatakan bahwa satu hal yang
sulit untuk mengikuti kelas membaca. Dengan menggunkan task-based i nstruction, sebagai
guru, penulis berharap dapat membantu siswa-siswa untuk merasa menikmati kelas
membaca, khususnya membaca teks naratif.

Kata kunci: membaca, teks naratif, task-based instruction

Abstract: Reading is nowadays used to al aspects of life and its forms. Reading is con-
sidered to be something wasting time and many studentsfind it difficult to follow reading
class. By using task-based instruction, as the teacher, we hope that we can help the
students to enjoy reading class, especially in reading narrative texts.

K ey words: reading, narrative texts, task-based instruction

INTRODUCTION

Weall learntoread at school, after afash-
ion. But for most of us, thisisnot an optimal use
of our brain power. Inthiscourseyouwill learn
to better use the left brain’s focused attention
combined with theright brain’speripheral atten-
tion, in closeharmony. Good communication be-
tween thebrain hemispheresisapre-requisitefor
cregtivethinking and also asense of well- being,
wherethoughtsand feelingsareintegrated.

Teaching Reading

Meaning, learning, and pleasurearethecru-
cial goalsof learning toread. Infact, not al stu-
dentsare ableto beagood reader. One canread
and write but without the key element of com-
prehenson, therewill beno understanding of what

121

wasread. Congtructing meaning through interac-
tionandinvolvement withwrittentextisdefinition
of comprehension. Knowledgeisthebasicele-
ment for comprehension. It meansthat itisre-
lated with what we do not know or new informa:
tion, to what we a ready know.

Furthermore, Harris and Graham (2007)
statesthat reading comprehension isthe process
of congtructing meaning by coordinating anum-
ber of complex processesthat includeword read-
ing, word and world knowledge, and fluency

Lado, asquoted by Sujiati (2007:7) defines
reading comprehension asfollows. “Readingisa
foreignlanguage consistsof grasping meaningin
that languagethroughitswritten representation.”

Simanjuntak (1998: 4) statesthat reading
comprehensionismost likely to occur when stu-
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dentsarereading what they want to read. Or at
least what they see some good reasonsto read.”

Themain purposeby reading an article, an
authentic text such asbooks, noticeor advertise-
ment etc, isto understand what is meant by the
text. So, wemight cometo aconclusionthat read-
ing comprehensionisintended to understand or
tointerpret thetext.

Narrative Texts

Many Expertsdefine different meaning of
Narrative. Andersonin Karolina(2006) Satesthat
narrative is apiece of text tellsastory and, in
doing so, entertainsor informsthereader or lis-
tener. Narrativeisatext containswith astory or
atae(itcanbeafolktae, fable, legend and short
gory). Thereisaconflict which continuesto reso-
[ution. Furthermore, the 2004 Curriculum states
that narrativetextisatext of whichthefunctionis
to amuse, entertain and to deal with actua or vi-
cariousexperiencein different ways, narratives
deal with problematic eventswhichlead to acri-
sisandturning point of somekind, whichinturns
findsaresolution. From those statementsabove,
thewriter statesthat narrativetextisatext which
containswith story or talefunctioned to amuse,
entertain and to deal with actual or vicariousex-
perienceindifferent ways.

Based on Curriculum 2004, themain func-
tion of narrativetextisto amuse, entertain andto
ded withactua or vicariousexperiencein differ-
ent ways. Anderson, in Karolina(2006), states
thet therearethreecharacteristicsof narrativetext.
Firdt, narrativetext tell sabout astory of event or
events. Second, theeventsare usually arranged
in chronological order. Last, the narrator hasa
purposeinmindintdling thestory.

Thegeneric structure of narrativetext based
on Curriculum 2004 isasfollows: (a) Orienta-
tion. It contains setsthe scene and introducesthe
participants. Inthisstage, the narrator givesin-
formation about the situation of the characters,
place, andtime (it answer the questionwho, when,
what and where). (b) Evaluation. It containsa
stepping back to evaluate the plight (optional).
(c) Complication. Itiswhen acrisisarises. (d)

Resolution. Thecrisisisresolved, for better or
for worse. (e) Re-orientation. Itisan optional.
Neoin Karolina(2006) statesthat anarra-
tive has a structure, a shape or a pattern. The
structure can be presented asfollows:

Climax
Rising Action

Falling Action

Exposition Resolution

Figure 1
The structure of Narrative

Thestructure aboveisknown asthe Freitag
triangle. The Freitag triangle consistsof : exposi-
tion, rigng action, climax, faling action, and reso-
lution

Thereare 10 typesof narrativetext based
onNeoinKarolina(2006). They are humor, ro-
mance, crime, red lifefiction, theoreticd fiction,
mystery, fantasy, sciencefiction, dairy novels, and
adventure. A humorous narrativeisonethat ams
to make audiencelaugh asapart of telling story.
Theromancenarrativetypically tellsof twolov-
erswho overcomedifficultiesto end up together.
Sciencefiction narrativesarethe settinginvolving
stienceand technology. Dairy novelshavethetext
presented likediary entries. Hereistheexample
of anarrativetext based on Doddy (2008).

Why Does the Cock Eat the Millipede?
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Long ago the cock had a pair of beautiful horns on his head. But at that time
there was a dragon who was prevented from ascending into heaven because he
lacked a pair of horns. And so he offered the millipede as a guarantor, and
borrowed the horns from the cock!

/' \

When the millipede came for the horns, he said to the cock: "When you want

your horns back, you must call out at dawn: 'Give me back my horns!" and they will
be returned to you at once. You need have no occasion to be concerned in the
least."
The kind cock knew how difficult it was to ascend to heaven, so, reassured by the
good security the millipede offered, he loaned his horns without hesitation, just >
twisting them right off his head. He also thought to himself that when the dragon
returned from his visit to heaven, they could sit down and have a good
conversation; he would ask the dragon to tell him how things were in heaven, and if
it realy was beautiful there, as he had aways heard. If it was true, he might
consider aoina there himself somedav. he thouaht.

[ ]

_

So, next morning at daybreak (for the dragon’s visit was scheduled to be brief),
the cock called out loudly: "Give me back my horns!" But, even though he repeated
this demand ten times over, there was no sign at al of either the dragon or the
horns. Worried, the cock promptly went off to complain to the millipede, who
soothed him, saying: "If the dragon has not returned the horns this morning, then he
will certainly do so tomorrow. At the very latest, the day after that. Just learn to be
alittle patient and your horns will soon be back on your head, just as before.”

The cock did wait severa days, but although he called out every morning at
sunrise: "Give me back my horns!" They never did reappear. The cock was
extremely annoyed at this deception and loss, as you can well imagine, therefore he
ordered all the members of his family to eat millipedes on sight. )

o]

Even so, the cock has not yet given up hope of getting his hornsreturned. He
ordered his descendants alwaysto call out at the break of day: "Give me back my
horng!" He still hones that the dracon mav hear him!

Tgtgri entation teaching and alsoin classroom teaching. Nunan
2= BEvaluation (1991) statesfive characteristics of atask based
3= Complication approachtolanguagelearning asfollows. anem-
4=Resolution phasison learning to communicatethroughinter-

Task-based I nstruction

Task Based Ingtruction (TBI) isan gpproach
wherelearnersconcentrate on the classroom pro-
cesses. Richards (2002) statesthat TBI claims
that |languagelearning will result from cresting the
right kindsof interactional processesintheclass-
room, and the best way to createtheseisto use
specially designedinstructiond tasks. Expertises
of TBI say that grammar and other dimensionsof
communi cative competence can be devel oped
usinginteractivetasks. Teachersusually usedif-
ferent tasksintheir regular teaching. Furthermore,
TBI claimsthat the used of tasksisvery impor-
tant and seesthem as primary unit in planning

actioninthetarget language; theintroduction of
authentictext (teaching materials) intothelearn-
ing Situation; the provision of opportunitiesfor
learner’ sown persona experiencesisimportant
contributing elementsto classroom learning; an
attempt tolink classroomlanguagelearning with
language activation outside the classroom.

Nunan viewsthetask as a piece of mean-
ing-focused work whichinvolveslearnersincom-
prehending, manipulating, producing and interact-
inginthetarget language.

Thereareanumber of different interpreta-
tionsintheliterature of what atask is. Willisin
Cubillo (2009) definestasksisactivitieswhere
thetarget languageisused by thelearner for a
communicative purpose(god) inorder toachieve
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an outcome. Skehanin Cubillo (2009) statesthat
ataskisan activity that satisfiesthefollowing cri-
teria meaningisprimary, thereisagod that needs
towork forward, the activity isoutcome-evalu-
ated and there is a real-world relationship.
Richards (2002) states somekey characteristics
of atask asfollows: itissomething that |earners
do or carry out using their existing languagere-
sources, it hasan outcomewhichisnot smply
linked to learning language, though language ac-
quisition may occur asthelearner carriesout the
task; itinvolvesafocuson meaning; andinthe
case of tasksinvolving two or morelearnersit
callsuponthelearners useof communication
srategiesand interactional skills.

Willisin Richards(2002) saysthat thereare
six kindsof tasks. They arelisting, sorting and
ordering (ranking items), comparing (contrasting
items), problem-solving, sharing personal expe-
riences, and cregtive. Theexampleof listing task
isstudents might haveto make up alist of things
they would pack if they were going on abeach.
The example of sorting and ordering (ranking
items) task isstudentswork in pairsand makeup
alist of all of themost important characteristics
of anideal vacation. Theexampleof comparing
(contrasting items) task is students compare ad-
vertisement for two different supermarkets. The
exampleof problem-solving task isstudentsread
aletter to an advice columnist and suggest aso-
[ution to thewriter’s problems. The example of
sharing persond experiencestask isstudentsdis-
cusstheir reactionstoanethica or mord dilemma
Theexampleof creativetask isstudents prepare
plansfor redecorating ahouse.

Severa authors proposevariousdesigns of
TBI frameworks. Elli, in Cubillo (2009), states
that there arethree phasesin TBI frameworks.
They arepre-task, during task and post task. Such
distribution of phasesreflectshow thelessonwill
bedeveloped. The'pre-task’ includesthevari-
ous activitiesthat teachersand students can un-
dertake before beginning thetask. Someof these
activitiesmay beasking and answering questions,
reading apassagerelated to thetopic, listening to
an audio segment or watching avideo. The sec-
ond phase, the *during task’ phase, centerson
thetask itself and affords variousinstructional

options, including whether studentsarerequired
to operate under time-pressure or not. Thefinal
phaseis’ post-task’ and involvesproceduresfor
following-up on thetask performance. Only the
‘during task’ phaseisobligatory in task-based
teaching. Thus, minimally, atask-based lesson
should consist of only onetask performed by the
students. Options selected from the* pre-task’ or
‘post-task’ phasesare non-obligatory but they
canserveacrucial rolein ensuring that thetask
performanceismaximally effectivefor language
development.

Another TBI framework is the one pre-
sented by Willisin Richards (2002). Theframe-
work is (1) pre-task activities (Introduction to
topic andtask). Theactivitiesthat can bedonein
thisstep are: (@) teacher hel psstudentsto under-
stand the theme and obj ectives of thetask, for
example, brainstorming ideaswiththeclass, us-
ing pictures, mimeor personal experiencetoin-
troducethetopic; (b) studentsmay do apre-task,
for example, topic-based odd-word-out games.
Teacher may highlight useful wordsand phrases,
but would not pre-teach new structures; (c) stu-
dentscan be given preparation timeto think abbout
how to do the task; (d) students can hear are-
cording of aparalléel task being done(solong as
thisnot givesaway the solution to the problem);
and (e) if thetask isbased on text, studentsread
apart of it. (2) Thetask cycle. Therearethree
stepsintask cycle. They aretask, planning, and
repot. Theactivitiesthat can bedoneintask step
are: (a) thetask isdone by students (in pairsor
groups) and givesstudentsachanceto usewhat-
ever languagethey aready haveto expressthem-
selvesand say whatever that want to say. This
may beinresponseto reading atext or hearinga
recording; (b) teacher walks around and moni-
tors, encouraging inasupportiveway everyone's
attempt at communicationinthetarget language;
(c) teacher helpsstudentsto formulatewhat they
want to say, but will not interveneto correct er-
rorsof form; (d) theemphasisison spontaneous,
exploratory talk and confidence building, within
the privacy of the small group; (€) successin
achieving thegoal s of thetasksdlicitsstudents
motivation. Whether theactivitiesthat can bedone
inplanning stepsare: (a) planning preparesfor
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the next stage where students are asked to re-
port briefly to thewhole classhow they did the
task and what the outcomewas, (b) studentsdraft
and rehearse what they want to say or write; (C)
teacher goes round to advise students on lan-
guage, suggesting phrases and hel ping students
to polish and correct their language; (d) if there-
portsareinwriting, teacher encourages peer ed-
iting and use of dictionaries; (€) theemphasisis
on clarity, organization, and accuracy, asappro-
priatefor apublic presentation; and (f) individua
students often take this chanceto ask questions
about specificlanguageitems. Theseactivitiescan
be done in report step: (a) teacher asks some
pairsto report briefly to thewhole class so ev-
eryone can comparefindings, or beginasurvey.
There must be a purpose for others to listen.
Sometimesonly oneor two groupsreportinfull;
otherscomment and ass extrapoints. Theclass
may take notes; (b) teacher chairs, commentson
the content of thereports, rephrases perhaps, but
givesnoovert public correction. (3) Thelanguage
focus. Therearetwo stepsinlanguagefocus. They
areandyssand practice. Inanalyssstep sudents

examineand then discuss specific featuresof the
text or transcript of therecording. They can enter
new words, phrases and patternsin vocabulary
books. Whether in practice, teacher conducts
practice of new words, phrases, and pattersoc-
curringinthedata, either during or after theanaly-
gs

Sory Recipe

The connections between reading and writ-
ing arestrong. Irwin and Baker in Harris (2007)
notethat teaching studentstowritestoriesusing
atemplateor graphic organizer canimprovether
understanding of story grammar andfacilitetether
comprehensonwhenthey read stories. They pro-
moteagraphic organizer called a“ story recipe”
(seeFigure1). The story recipe format can be
used asatool to hel p students construct stories
by having them complete each part of therecipe
prior towriting, asaplanning sheet or it can be
compl eted after sudentsread astory asan exer-
cisefor analyzing story structure.

Main Characters

Names: Traits:
Setting
Where? Description:
Plot outline
Beginning event Problem | How the character felt | What he or she did
Conclusion

Consequences: What did it end

Isthere amoral lesson to the story?

Figure 1
Sory recipe graphic organizer
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Thereareseveral othersformat that can be
used to help studentscongtruct stories (Harrisand
Graham, 2007). Thoseformatsareasfollows:

Problem

Characters

Figure 2
Sory map with C-SPACE.

\

Main Characters:

N
./\

Setting:

Pml:llem

O Ew‘ts @
Figure 3
Sory Face

TEACHING READING NARRATIVE
TEXT USING TBI

Based onWillisin Richards(2002), the sce-
nario of teaching-learning reading narrativetext
using TBI isdescribed asfollows: (1) PreActivi-
ties, in this step teacher hel ps studentsto under-
stand thetheme and objectivesof thetask. Then
they read the narrativetext given by theteacher;
(2) Whilst Activities, inthisstep students make
groups consists of 4 students each group then
makethetext structure of the narrativetext then
preparethetext structureto be presented in front
of the class, the representative of one or two
groups presents one by one the text structure
which has been done in task step, and the last
students examine and then di scuss specific fea-
turesof the narrativetext; and (3) Post Activities,
in the last step students answer the questions
based thetext individualy

CONCLUSION

Therearemany techniquesthat can beused
inteaching reading, especially in narrativetext.
Oneof themistask-basedingruction. TBI clams
thet languagelearning will result from cregting the
right kindsof interactiona processesintheclass-
room, and the best way to createtheseisto use
specidly designedingtructiona tasks. Expertises
of TBI say that grammar and other dimensionsof
communicative competence can be devel oped
usinginteractivetasks. Teachersusually usedif-
ferent tasksintheir regul ar teeching. Furthermore,
TBI claimsthat the used of tasksisvery impor-
tant and seesthem asprimary unitin planning
teaching and dsoin classroom teaching.
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