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MPROVING STUDENTS LISTENING
COMPREHENSION FOR SMA STUDENTSTHROUGH
METACOGNITIVE STRATEGY WITH ADOBE
AUDITION

Saiful Rifa’i
STKIP PGRI BLITAR
rifal.saiful @gmail.com

Abstract:The purpose of the study is to describe the way how metacognitive strategy
with AdobeAuditionimprovethe students’ listening comprehension. Research design used
inthisresearch is Classroom Action Research applying aspiral model consisting of plan-
ning, acting, observing, and reflecting. Subjects of this research are the first grade stu-
dentsof SMA N 4 Blitar inthe school year 2013/2014 class X -F consisting of 35 students.
The result of the research shows that the use of metacognitive strategy with adobe audi-
tioniseffectiveto improve students’ listening comprehension.

K ey wor ds: metacognitive, adobe audition. listening comprehension

Abstrak: Tujuan dari penelitian ini ujntuk mendiskripsikan cara bagaimana strategi
metakognitif dengan media Adobe Audition untuk meningkatkan kemampuan siswapada
matakuliah listening comprehension. Penelitian ini menggunakan rancangan Penelitian
Tindakan K elas dengan menerapkan model spiral yang terdiri dari Perencanaan, Pelaksa-
naan, Observas dan Refleksi. Subjek dari penelitian ini adalah kelas 1 SMA N 4 Blitar
tahun gjaran 2013/2014 kelas X-F yang terdiri dari 35 siswa. Hasil penelitian ini adalah
bahwa strategi metakognitif dengan media Adobe Audition efektif untuk meningkatkan
kemampuan siswa pada matakuliah listening comprehension

Kata kunci: metakognitif, Adobe Audition, listening comprehension

INTRODUCTION

Nowadayswhatever one'sprofessonis, the
capability to speak English fluently isabsolutely
needed. If onewantsto go abroad for somebusi-
nesses, or continues his/her study abroad, he/she
needsto master English. English hasfour skills,
thosearereading, listening, writing, and spesking
that haveto be mastered by the students. From
thoseskills liseningisaskill thatisfelt difficult to
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be mastered, becauseit needsmore attention and
concentration to comprehend the sounds of lis-
tening materials. It can besaid that listeningisnot
apassiveskill, itisfar moredifficult than many
speakers canimagine (Mee, 1990). Theteach-
ing English at that level aimsto givethebasic En-
glish knowledgeto students. Based on the ob-
jectives of thebasic competencefor senior high
school, the sudentshaveto understand the mean-
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Ing of transactional and interpersonal conversa-
tioninthecontext of daily life.

Infact, based on theresearcher’ssmall ob-
sarvationat firg gradestudentsof SMA N 4 Blitar,
theresearcher had found that it wasdifficult for
sudentsto master listening. It wascaused by: fird,
thematerialsonthe CD areusualy read by na
tive speakers. Therearedifferent accents, diffi-
cultidiomsand unfamiliar language chunksintheir
speaking, thoseweredifficultiesfaced by the stu-
dents. So the studentsmay not listen how native
speakers speak. Second, when native speakers
speak English, they usually speak at anormal
speed. Itistoofast for thestudentstolisten. When
listening, the students cannot choose acomfort-
ablelistening speed. So sometimeswhen they
have not got the meaning of thefirst sentence, the
second sentence hasalready passed. Theresults
show that they have missed the whol e passage.
Third, SMA N 4 Blitar does not havelanguage
laboratory. Based on theresearcher’sinterview
with thefirst grade English teacher, he said that
because of no the language laboratory, during
these 2 yearstheteacher teacheslistening by us-
ing taperecorder inthe classroom. Forth, itis
quitedifficult for theteacher to find suitable meth-
odsor techniquesand suitablemediato stimulate
studentsinlearning listening. Because of theun-
suitable method and media, the students could
easily fedl bored then they just speak with their
classmates.

Concerning thefacts, in order to achieve
good scores of listening comprehension, the
teacher should choose suitable method and me-
diausedfor teaching listening. AdobeAuditionis
amediaintheform of softwareingtaledinacom-
puter or |aptop that will help sengtivity of thestu-
dents senseof listening, anditisassumed that it
could solvethe problem of teaching listening be-
cause adobe audition isfacilitated with graphic
equalizer to show thelength of the sounds pro-
duced that makes the teacher can exactly stop
thesoundseasily anywheretheteacher wantsto.
Asaresultsthe studentsmay have some repeti-
tions on exactly the soundsthey do not under-
stand in terms of pronunciations, accents, and
meanings

Based on the above problems, the re-
searcher has carried out classroom action re-

search entitled: “Improving students’ listening
comprehension for SMA students through
metacognitive strategy with adobeaudition”. The
purpose of thisresearch isto describetheway
how metacognitive strategy withAdobeAudition
couldimprovethestudents' listening comprehen-
son. Whilethesgnificanceof thisresearchisthat
itwill not only givethescientificinformation of
the quality of teaching listening but also givethe
teachersadescription how to teach studentslis-
tening comprehension by uising metacognitive
strategy with adobeaudition.

Theoretica References

Listening comprehensionisthetraditional
way of thinking about the nature of listening. In-
deed, inmost methodol ogy manualslistening and
listening comprehension are synonymous. This
view of listening isbased on the assumption that
themainfunction of listening in second language
learning isto facilitate understanding of spoken
discourse. Wewill examinethisview of listening
insomedetail before cons dering acomplemen-
tary view of ligening—ligening asacquistion. This
latter view of listening congdershow listening can
provideinput that triggersthefurther devel op-
ment of second-language proficiency (Richard.
2008: 3). Hefurther statesthat successful listen-
ing can also belooked at interms of the strate-
giesthe listener useswhen listening (Richard
(2008: 11-14))

A focuson how to listen raisestheissuesof
listening Strategies. Strategies can bethought of
asthewaysinwhich alearner approaches and
manages atask, and listeners can be taught ef-
fectivewaysof approaching and managing their
lisening. Theseactivitiesseek toinvolveligteners
actively intheprocessof listening. Buck inRich-
ard (2008: 11) identifiestwo kindsof strategies
inligening. They are: 1)Cognitivestrategies Men-
tal activitiesrelated to comprehending and stor-
inginput inworking memory or long-termmemory
for later retrieval, those are: a)comprehension
processes: A ssociated with the processing of lin-
guistic and nonlinguistic input, b)storing and
memory processes. Associated with the storing
of linguistic and nonlinguistic input inworking
memory or long-term memory, c)using and re-
trieval processes. Associated with accessing
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memory, to beready for output. 2)M etacognitive
Strategies. Thoseconsciousor unconscious men-
tal activitiesthat perform an executivefunctionin
themanagement of cognitivedrategies. Thoseare:
a) Assessing the situation: Taking stock of condi-
tions surrounding alanguagetask by ng
one'sown knowledge, one' savailableinterna and
external resources, and thecongraintsof thestu-
ation before engaging in atask, b) Monitoring:
Determining the effectiveness of one’sown or
another’sperformancewhileengaged in atask,
c) Sdf-evauating: Determining the effectiveness
of one'sown or another’s performance after en-
gagingintheactivity

According to Goh and Yusnitain Richard
(2008: 13), eight listening lesson which combined
guided reflection and teacher-led process-based
discussion were conducted. At the end of period
of metacognitiveingtruction, thechildrenreported
intheir written diariesadeeper understanding of
the nature and thedemands of listening, increased
confidencein completing listening tasks, and bet-
ter strategic knowledgefor coping with compre-
hensondifficulties. Therewasasoanincreasein
the scoresin the listening examinations of the
majority of the students, particularly theweaker
listeners, suggesting that metacognitiveingtruction
aso had adirect impact on listening performance.

AdobeAudition 1.5isan audio recording,
editing, and mixing gpplication for Windows 2000
and X P. Adobe upgraded and redesigned Audi-
tionfromitsoriginsas Cool Edit Pro, adding a
suiteof digital videotoolstowork alongsidePre-
miere Pro, After Effects, and Encore DVD, to
provideacompletely integrated workflow and a
moreefficient way to develop high-qudity audio.
Auditionisdesignedtowork inavariety of envi-
ronmentsand for avariety of end-users. It has
been developed inthework of broadcasting and
post productionfacilities, audio designers, video
production houses, and multimediadevel operscan
al useAuditionto create, edit, loop, and enhance
individual soundsand mix theminamultitrack
recording environment using up to 128 different
tracks. To know moreabout AdobeAudition, see
thefollowing functions: @).importing/ recording/
playing audio: importing audio from CD, playing
audio, playing audio from the organizer window,
recording audio, recordingin multitrack view, b)

editing sound: selecting audio data, selecting fre-
quenciesin spectral view, copying/cutting/del et-
ing audio, pasting audio, time stretching audio,
adjudtingto zero crossing points, finding bestsand
apping, setting up and working with cues, modi-
fying cues, play lists, converting sampletypespt.
1, converting sampletypespt. 2, adding or, re-
moving silence, c¢) looping sound / repeating
sound: creating loops, cal culating loop tempos,
setting loop propertiesin edit view pt. 1, setting
loop propertiesin edit view pt. 2, setting loop
propertiesin multitrack view, loopsin multitrack
view pt. 1, loops in multitrack view pt. 2,
d)working inmultitrack view: workingwith ses-
sions, grouping and aligning clips, splitting and
rejoining clips, crossfading and inserting empty
clips, configuring tracks, mixing with clip enve-
lopes, mixing real-time effects, €) multichannel
audio: about 5.1 surround sound audio, using the
multichannel encoder, setting panning assign-
ments, the surround panner, surround sound pan
envel opes, exporting, surround-sound files, f)
noisereduction: auto clip/ pop eliminator effect,
click popremoval pt. 1, click pop removal pt. 2,
clip restoration, hissreduction, noisereduction
effect pt. 1, noisereduction effect pt. 2, g) equal-
izationtools: audition equaizationtools, equaiz-
inginmultitrack view, usngthequick filter, usng
the graphic equalizer, using the parametric equal -
izer, usngthedynamic eg effect, h) using effects.
audition effects. an overview, configuring and or-
ganizing effects, previewing effects, workingwith
redl-timeeffects, amplitudeeffects, delay effects,
specid effects, time/pitch effects, multitrack only
and plug-in effects, i) working withvideo: linking
exports to sessions, inserting and previewing
videoinaudition, workingonaudiotracksinvideo
files, j)preparing audio filesfor the web: wave
properties menu, MP3 compression pt. 1, mp3
compression pt. 2, preparing filesfor optimiza-
tion, compressing fileswith the batch processor

RESEARCH METHOD

Research design used in this research is
ClassroomAction Research (CAR) applying a
spird mode assuggested by Kemmisand Taggart
(1988) consiting of planning, acting, observing,
and reflecting. Theclassroom actionresearchis
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used because of the following reasons: 1) this
study wasdonein natural ways; 2) the datacol-
lected consist of soft and hard data; 3) thisstudy
concernstoimprovethe quality of teachingand
learning process. The subject of thisresearchwas
thefirst gradestudentsof SMA N 4 Blitar inthe
school year 2013/2014 class X -F congisting of 9
men and 26 women. Thisresearch was carried
outin SMA N 4 Blitar. Thetarget of theresearcher
wasfirst grade studentsof SMA N 4 Blitar inthe
school year 2013/2014, exactly on class X-F.
Theresearch was done from 6 June 2014 until
30 June 2014. Theresearcher used amodel de-
sgned by Stephen Kemmisand Robin McTaggart
(1988). Itisasmpleand helpful model of spiral
systlem. Itinvolvesplanning, acting, observing, and
reflecting.

Intheprocedureof collecting data, 1)source
of datawere researcher, collaborator and stu-
dents, 2)type of datawere quantitative and quali-
tative: ) quantitative dataweretakenfromlis-
tening comprehens ontest and from questionnaire
whichwereintheform of nominal data; b) quali-
tative datawere taken from the researcher and
collaborator, observation sheet, teacher’ and stu-
dents anecdotal recordsin the process of teach-
ingandlearning

Inthe procedure of dataanalysis, for quali-
tative data, Theresearcher wrote and recorded
the teachers' and students’ activities and
creativitiesduring the process of teaching and
learning, theinstruments used were observation
sheets, recording tools. For quantitetivedata, The
researcher applied percentageformulafor ques-
tionnairewhichwasintheform of nominal data,
and the mean formulafor ongoing assessment
whichwasintheform of interval data

RESEARCH FINDING

Cyclel

Meeting 1

Theteacher explained the purpose of study-
ing descriptivetext, “ According to the syllabus,
the basic competence that the students haveto
reach isthe students can respond the meaning of
simple descriptive monolog test accurately, flu-

ently and acceptablein simple short functional
spokentext inthecontext daily life. Through the
listening descriptivetext, the studentsare ableto
listen, identify, and makeasmall group about the
content of the story. Understand?’ and thenthe
studentsanswered, “ No, we cannot getit”. Then
one of the students said, “ So, we haveto prac-
ticelistening for our daily life?’. Theteacher re-
plied, “ Of course, you do. By deliveringthema-
terial about descriptivetext. Theteacher explained
the definition of descriptivetext. Hewroteit on
whiteboard. Asresult, the students understood
about it. Most of them learned about it. The
teacher asked some questions to the students
about their experiencein describing someone,
something, or someplace. “Asri, haveyou ever
described someone?’, the teacher asked. “ Yes
Sir, | described about my girlfriend”. “Whoishe?
Ishesomeonewho sitsbesideyou?’, theteacher
added while helaughed. Theclasssituation was
crowded because of Asri. “ Ok, Fatimah, please
answer my question. Do you know what the dif-
ference between descriptivetext and report text
is?’. And then Fatimah seemed confused,
“Maybe, thedescriptivetext ismorespecific, and
report textismoregenera” . And theteacher said
“Fantastic”. Someminutes|ater, theteacher dis-
tinguished thedifference between descriptivetext
with report text. It was done because of some
sudentsweredtill confused. Accordingtothefirst
pre-test, the students' understandingsweregood
about descriptivetext. So, the teacher just ex-
plained the definition and the generic structure.
The material was taken from Intan Pariwara
book, which the school usually used. After the
materia wasclear enough for the students, then,
the teacher moved to the next step. Over there,
theteacher didributed atext entitied“ My Timmy”.
Heasked the studentsto listen carefully thestory
about My Timmy, “ Pleaselisten carefully and fill
theblank!”. The studentsanswered, “ Ok Sir”.
Theteacher played the story first time. The stu-
dentslistened andfilled theblank. After thefirst
playing, theteacher said, “ Guys, do thetest by
yourself, don’t makeagroup with your friends,
okay?’.“ Sir | don’t understand the meaning of
thewordsthat the spesker says’, Ainunsaid. “ Sir,
thestory istoo fast, | cannot follow it”, Meyda
added. “ Ok,
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I will loop or stop the sound exactly at ev-
ery sentence”, after thefirst sentence had been
played they still seemed confused. Knowing that
they still confused, theteacher bargained to the
studentsto repeat the story, “ | will repeat once
again, pleaselisten carefully”. Thenthestudents
listened the second sound. After the story was
played, the students asked the teacher to play
oncetimeagain. Findly, theteacher played story
using the adobe audition 3 times. After that, the
teacher asked the studentsto collect thetext. One
by one, the students cameforwardsto collect it.

Whilethestudentswerecollectingit, thebell
rang. It meant that it wastimefor them to have
break. Before closing the meeting, the teacher
reminded the studentsthat the next meeting they
will practicelistening again. Heclosed thelesson
and said, “ Good bye seeyou next time, The stu-
dentsanswered, good byesir “.

Meeting 2

It wasaconfirmation timeof listening pro-
cess. He gavethe studentsastory entitled “ El-
ephant”. First, theteacher told about thetitle of
thestory inthetext. Hegave stimulationin order
that the tudents could imagineand predict some
wordsrelated tothetitle. Theteacher wrotedown
thetitle on the whiteboard. Then the students
spelled it, “E-L-E-P-H-A-N-T". The teacher
said, “Canyouimagineaboutit?’. It seemed the
studentsknew some descriptions about e ephant.
“Right now, please prepare your ballpoint, pa-
per, and dictionary on your table. Please, save
your other ingrumentsintoyour bag!” , theteacher
commanded. The special instruction that the
teacher instructed wasthat the teacher asked the
studentsto prepare just aballpoint, a piece of
paper, and adictionary onthetable. Thestudents
should savetheir other booksintheir bag. Itsfunc-
tion wasto build the students’ concentration. All
of the students did what the teacher instructed.
Once in awhile the teacher reminded the stu-
dents, “ You haveto berelaxed and to pay much
attention. What isthetitle of thestory ?’. Then
the studentsanswered together, “ Elephant”. “Itis
not ‘ delepen’ ok, but Elephant”, he added while
smiling. Then the sudentslaughed together when
theteacher said ‘ delepen’. Second, theteacher

said, “Now, pleasewrite down inyour own pa-
per everything about elephant” . Andthen, the stu-
dents imagined and predicted the words or
phrasesrel ated with Elephant. Sometimes, they
were so crowded. But the teacher said if they
weredtill crowded they would not hear what the
teacher shared. The studentswrotethe predic-
tionintheir each paper. Some of them predicted
intheir nativelanguage but, theteacher reminded
them to translate into English.. The teacher
walked around the students' chair and said, “All
about eephant inyour brain, writeit!”. Thenthe
studentssaid, “Big. Weight”. “ Ok, don’t say but
writeit!”, theteacher said. “ Ohyeah, don’t for-
gettowritein English”, theteacher asked. “I hope
youdo by yoursdlf, don’t makeateamwork with
your friend!”, After some minutes passed, the
teacher said, “Timeisup, give attention to me
pleass”. Therewerethe studentswho still wrote,
and there were students who stopped writing.
Third, inthissession, theteacher distributed the
text to the studentsand the text was constructed
by deleting somewordsof the story. Theteacher
reminded, “ Theanswer which you havewritten
isonly for youyoursdf, not for your friends’. “ Yes
Sir”, they said. Fourth, theteacher asked thestu-
dentstofocusonit and they wereforbidden to
writeanythinginthisphase. “Now, | will play the
CD formatted in MP3 on about elephant, don’'t
writeanything, youjust listen, ready?’, he asked.
“Ready” , they answered. Heplayed theMP3from
thelaptopinstalled with Adobeaudition. Thestu-
dentslistened the story carefully. Inthissession,
the students seemed so seriouswhen they were
listening the story but, therewere some students
who wrote something form what they listened.
Fifth, theteacher instructed the studentsto circle
thewordsor the phrasesthat they have predicted
correctly, “Thefourth step was done; now, let
you circlethewordsor phrasesin this paper that
were same with your predictionsin your own
paper. Isthereany?’. “Yes Sir, | think thereare
somewords’, Reni answered. And asthey lis-
tened, studentscircled thewordsor phraseswhich
werethe samewith their predictions. A student
asked a question but the teacher gave him a
chanceto openthedictionary. “ Sir, wheremust |
circle?lsitinthispaper?’, Fatkun asked. “ Yes,
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youmust circleit inthe paper which | havedis-
tributed toyou” , theteacher answered. “ Maybe
you can useyour pencil”, theteacher said. “1 ask
your real working, not unreal working, okay?”,
theteacher asked. Thenthe studentssaid, “ Yes
Sir, of course”. Some minutes|ater theteacher
asked, “Haveyoufinished?’. “Not yet”, the stu-
dentsreplied. “ Ok, | giveyou moretime”, the
teacher added. Then, the teacher continued to
the next step. Sixth, theteacher asked to the stu-
dentsto explainwhat they predicted, “1 ask from
thisline (whilepointing theleft linefrom students
chairs) to mention what the ssmewordsthat you
have predicted! And give attention for thisline
(whilepointing theright S de) pleasemakeanote
about what theleft side said, Okay? Do you get
it?’. Thenthe studentsanswered, “ Yes, | getit”.
“Start from now!”, the teacher commanded.
“Tusk. Legs. Big. Long. Tail. Trunk. Gray. Strong.
Wideears. Small eyes. Short tail”, the students
answered. “Is there any words?’, the teacher
asked. “How isabout mammal 7", the students
asked. “1 think thereisnot word mammal inthis
text”, heexplained. “ Ok, the question: arethey
suitable with elephant characteristics?’, the
teacher askedtotheright side. “ Yes, Sir they are
suitablewith dephant characteridtics’, thestudents
replied. Astheresult, they uttered thewordsand
phrasesin front of the class. In this phase, the
Sudentsand theteacher built communicationwell.
Therefore, theteacher and the studentsgaveclari-
fication about why somewordsweresuitableand
why somewordswerenot suitablein prediction.
Seventh, the teacher asked to the students to
make agroup which each group consisted of 2
sudents, “ Now, you must makeagroup with your
chair mate’. But, at that time, Syahrul Bimaand
Binti sat done. And theteacher asked themto be
onegroup. Their friendswere so crowded. When
the teacher uttered a kidding, sometimesthey
laughed together. Suddenly, the teacher said
something andit wasfunny for thestudents. Eight,
theteacher asked each group to identify the parts
of thetext that caused confusion, hesaid, “Right
now, each group must identify what the speaker
saysinthe story which makesyou confused. And
then, you must doit together with someone next
toyou, doyougetit?’.“Getit Sr”, they answered.

Inpairs, thestudentsidentified it and madeanote
about thedifficult part. Inthisphase, sudentscould
predict about what word they would writein the
blank story or theright answer. Ninth, theteacher
asked to the studentsto give specid attentionin
theblank story that they would hear in the sec-
ond listening story, “ Give attention the part that
you have aready confused! Areyou ready?’.
“Ready”, they answered. The studentsprepared
itin pairsand they discussed about it together.
Tenth, the teacher played again the MP3 from
thelaptop installed with adobe audition. And he
asked the studentsin order they gave specid at-
tentiontofill theblank. They shouldfill theblank
whilethey wereligening thestory. Whenthestory
was played by theteacher, the students|istened
carefully. Inthethird listening story, theteacher
didlooping at every phrase by using adobe audi-
tion. Finally, thelistening section wasfinish for
about threetimes, the teacher and the students
discussed together about the content of the story.
Whilethe studentsfinished discussing, the
bell rang. It wasamark that thetimewasup. The
students prepared the next extracurricular. The
teacher closed thelesson. Hereminded the stu-
dentstotry again listening practice. Theteacher
said “ Ok, thanksfor your niceattention, | am so
sorry for my mistakes, Wassalamu’ alaikumwr,
whb”. Then, thestudentsreplied“Wa dakumsdam
wr, wh’. “Bye-Byeseeyou nexttime’, theteacher
ended, then they answered “ Seeyoutoo Sir”.

Observing

Theteacher did the observation on Mon-
day, January 20" 2014. The teacher acted asa
teacher and an observer.

The Result of Listening in Cycle 1

Theresult of listeningin cycle 1 showed that
two (2) studentsgot 45, one (1) student got 50,
one (1) student got 55, three (3) studentsgot 65,
eight (8) studentsgot 70, five (5) students got
75, eight (8) students got 80, two (2) students
got 85, three (3) students got 90, and two (2)
studentsgot 95.

Incyclel, thestudents' scorewerenot sat-
isfied for the teacher. Because there were some
studentsthat got scorelessthanthe criteriaof the
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minimum score. From 35 students, therewere
15 studentsgot scorelessthan 75, then therewere
5 students got score between 75-79, next, 10
students got score between 80-89, and 5 stu-
dentsgot score between 90-100. Theresult could
not reach thetarget that the teacher wanted. The
scoreof listening in cycle 1 increased than the
students' scorein pre-test. But, athough the stu-
dents scorewasbetter than the pre-testinwhich
all students' scorewaslessthan 75, theaverage
studentswasa so bad. Incycle 1 therewere till
43% students who got score less than 75.
Wheress, thestrategy could be said successful if
the criteriaof the minimum score (75-100) were
100% or 35 students. The result of students
motivationin cycle 1 showed that three (3) stu-
dents got 45, four (4) students got 55, six (6)
studentsgot 65, four (4) studentsgot 70, five (5)
studentsgot 75, six (6) studentsgot 80, three(3)
students got 85, three (3) students got 90, and
one (1) student got 95. In cycle 1, it could be
concluded that the students' motivation alsoin-
creased.

Reflecting

From 35 students, inthelistening test, two
(2) studentsgot 45, one (1) student got 50, one
(1) student got 55, three (3) studentsgot 65, eight
(8) studentsgot 70, five (5) studentsgot 75, eight
(8) studentsgot 80, two (2) studentsgot 85, three
(3) studentsgot 90, and two (2) studentsgot 95.
Thesgtudents motivationtofacethemethod, pro-
cess, and timeinthe students' study test, three
(3) studentsgot 45, four (4) studentsgot 55, six
(6) studentsgot 65, four (4) studentsgot 70, five
(5) studentsgot 75, six (6) studentsgot 80, three
(3) students got 85, three (3) students got 90,
and one (1) student got 95. Theresult could not
reach thetarget that the teacher wanted. Thecri-
terion of the minimum scorein SMA N 4 Blitar
was 75. Inthiscycle, the number of the students
who got scoreslessthan 75 was 43%. Because
thiscyclefailed, so theresearcher continued to
cycle 2 with some improvements on
metacognitive strategy with adobe audition me-
dia. Incycle2, theteacher would repeat the story
many times. Theteacher arranged the position of
the sound too becausethelesson was carried out

intheclassroomwithout languagelaboratory. The
teacher reminded studentsto focus and follow
theteacher’ instruction

Cycle2

Meeting 1

Before starting the lesson, the teacher re-
viewed thelesson of thelast meeting. He asked,
“ do you remember what wetalked about inthe
last meeting?’, and the studentsanswered, “De-
scriptivetext”. Theteacher asked again, “What
the skill havewedisscussed?’, “Listening Sir”
they answered. And theteacher answered nicely
“youareright”.

After that, the teacher gave adviceto the
studentsabout their score and listening process
before. He said that the students should pay more
attention and be more seriousagain. Theteacher
sad, “Today, | angoingtodistributethistext and
pleaselistenthe story carefully” . After the stu-
dentswereready tolisten, theteacher played the
story asthefirst meetingincycle 1. Thestudents
ligened andfilled theblank. After playingthestory,
theteacher said, “ Do thetest by yourself, don’t
make agroup with your friends, okay?’. “ Sir |
don’t understand the meaning of thewordsthat
the speaker says’, Ismasaid. “ Sir, the story is
toofast, | cannot follow it”, Itsmaadded. “ Ok, |
will pauseevery sentence’, theteacher said. Over
there, they seemed confused. But, the teacher
bargained to the studentsto repesat the story, “I
will repeat onceagain, pleaselisten carefully”.
Then the students|istened the story for the sec-
ondtime. After thestory wasplayed, the students
asked to play once again. Finally, the teacher
played the MP3 threetimes.

Inthiscycle, theteacher thought that the stu-
dentsneeded to practicetheir listening skill. So,
the teacher played one story again entitled
“Browni€’. Then, theteacher distributed thetext
and asked to the studentsto listen the story care-
fully, “ Please pay much attention and listen care-
fully. Don't writeanything first”. And thenthe
teacher played the M P3 about Brownie. And the
studentslistened the story. At once, the teacher
reminded to studentsin order they were not be
crowded. After firgt listening, theteacher repeated



Rifa’'i, mproving Students’ Listening Comprehension 213

againthe story for the second listening. “Must |
repeat onceagain?’, theteacher asked. “ YesSir,
we have not filled the blank yet”, the students
answered. “ Ok, | will repeat twiceagain”, the
teacher added. Then, thetotal of repetition was
threetimes. After thestudentsfinished filling the
blank, the teacher asked the studentsto collect
thetext. Oneby one, the studentscameforwards
to collect it. While the students collected it, the
bell rang. It meant that it was break timeand the
teacher must close the lesson. The teacher re-
minded the studentsthat the next meeting they
will practicelistening again. Heclosed thelesson
and said, “Good bye see you next time,
assalamu’ alaitkum wr, wb”. The students an-
swered, “Wa dakumsalamwr, wb”.
Meeting 2

It wasthe confirmationtimeof thelistening
process. Hegavethestudentsagtory entitled“My
House’. First, theteacher told about thetitle of
thestory inthetext. Hegave stimulationin order
the studentsimagined and predicted somewords
related thetitle. Theteacher wrotedown thetitle
onthewhiteboard. Thenthe students spelledit,
“My House’. Theteacher said, “ Can youimag-
ineaboutit?’. When hewrotethetitleonthewhite
board, the students gave well responsewhen he
wroteit. It seemed the studentsknew some de-
scriptions about my house. “ Right now, please
prepareyour ballpoint, paper, and dictionary on
your table. Please, save your other instruments
into your bag!”, the teacher commanded. The
specia ingtruction that theteacher instructed was
theteacher asked to the studentsto preparejust
aballpoint, apieceof paper, and adictionary on
thetable. The students should savetheir other
booksintheir bag. Itsfunction wasto build the
students’ concentration. All of the studentsdid
what theteacher instructed. What isthetitle stu-
dents?’. Then the students answered together,
“My House”. Second, theteacher said, “Now,
pleasewritedown inyour own paper everything
about house”. And then, the studentsimagined
and predicted thewordsor phrasesrelated with
house. Sometimes, they were so crowded. But
theteacher said if they were still crowded they
would not hear what theteacher shared. The stu-
dentswrotethe prediction in their each paper.

Someof them predicted intheir nativelanguage
but, the teacher reminded them to trandate in
English. Until that time, the studentsdid not know
about thetext yet. So, they couldimagineasfree
asthey wanted without centered tothetext. The
teacher walked around the students’ chair and
said, “All about housein your brain, writeit!”.
Thenthe studentssaid, “Window. Door. Refrig-
erator”. “ Ok, don't say but writeit!”, theteacher
said. “Ohyeah, don’t forget towritein English”,
theteacher asked. “ Of course Sir”, they said. “|
hopeyou do by yourself, don’t be depended with
your friend!”, theteacher asked. After somemin-
utes passed, theteacher said, “ Timeisup, give
attentionto meplease’. Therewerethe students
who still wrote, and there were students who
stopped writing. Third, inthissection, theteacher
distributed thetext to the students and the text
was constructed by deleting somewords of the
story. And the students accepted thetext. They
werelaughingwhentheteacher digtributedit. They
made akiddinginthe classwith theteacher in
order thesituation could beenjoyable. Theteacher
reminded, “ The prediction which you havewrit-
tenisonly for you, not your friends’. “YesSir”,
they said. Fourth, theteacher asked to the stu-
dentsto befocusand they wereforbiddento write
anythinginthisphase. “Now, | will play thisstory
about my house, don’t write anything right, you
just listen, ready?’, heasked. “Ready”, they an-
swered. He played the M P3 from thelaptop in-
stalled with Adobe audition onetime. The stu-
dentslistened the MP3 carefully. Inthissession,
the students seemed so seriouswhen they were
listening the story. Fifth, theteacher ingtructed the
studentsto circlethewords or the phrasesthat
they have predicted correctly, “ Thefourth step
wasdone; now, let you circlethewordsor phrases
in this paper that were same with your predic-
tions in your own paper. Isthere?’. “Yes Sir,
maybethereare somewords’, Tedy answered.
And asthey listened, studentscircled thewords
or phraseswhich were the samewith their pre-
dictions. A student asked a question but the
teacher gave him a chance to open the dictio-
nary. “'You can useyour pencil”, theteacher said.
“Please, honesty isthekey of learning”, theteacher
said. Thenthestudentssaid, “ Yes Sir, | agree”.
Someminutes|ater theteacher asked, “Haveyou
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finished?’. “Not yet”, the studentsreplied. “ Ok,
| giveyoumoretime”, theteacher added. Then,
theteacher continued to the next step. Sixth, the
teacher asked to the studentsto explainwhat they
predicted, “1 ask fromthisline (whilepointing the
right linefrom students' chairs) to mention what
the same words that you have predicted! And
giveattention for thisline (whilepointing theleft
side) please make a note about what the right
sidesaid, Okay?Doyouget it?’. Then the stu-
dentsanswered, “ Yes, | getit”. “ Start fromnow!”,
the teacher commanded. “Wall. Garden. Bath-
room. Garage. Guest room. Room. Kitchen.”, the
students answered. “Isthere any words?’, the
teacher asked. “ Ok, thequestionis: arethey suit-
able with house characteristics?’, the teacher
askedtotheright side. “ Yes, Sir they aresuitable
with house characterigtics’, the studentsreplied.
Astheresult, they uttered thewordsand phrases
infront of the class. In thisphase, the students
and theteacher built communicationwell. There-
fore, theteacher and the studentsgave clarifica
tion about why some words were suitable and
why somewordswere not suitablein prediction.
Seventh, the teacher asked to the students to
make agroup which each group consistedin 2
sudents, “Now, you must makeagroup with your
chair mate” . When the teacher uttered akidding,
sometimesthey laughed together. Suddenly, the
teacher said something and it wasfunny for the
students. Eight, the teacher asked each group to
identify the parts of thetext that caused confu-
sion, “ Right now, each group must identify blank
wordswhich makeyou confused. And then, you
must do it together with someonenext toyou. In
pairs, the studentsidentified it and made anote
about thedifficult part. Inthisphase, sudentscould
predict about what word they would writeinthe
blank story or theright answer. Ninth, theteacher
asked to the studentsto give specid attentionin
the blank story that they would hear in the sec-
ond listening story, “ Give attention the part that
you have already confused! Areyou ready?’.
“Ready”, they answered. The students prepared
itin pairsand they discussed about it together.
Tenth, the teacher played again the MP3 from
thelaptop installed with adobe audition. And he
asked the studentsin order they gave specid at-
tentiontofill theblank. They shouldfill theblank

whilethey wereligening thestory. Whenthestory
wasplayed by theteacher, the studentslistened
carefully. Inthethird listening story, theteacher
didlooping at every phrase by using adobe audi-
tion. Findly, thelistening section finished for about
fivetimes, theteacher and the students discussed
together about the content of the story.

After theteacher taught, the bell rang and
the studentswould go home. Theleader of that
classleaded hisfriendsto pray. After that the
teacher said “ Thank you so much for your nice
attention, | hope you study hard, Wassa-
lamu’ alaikumwr, wb”. The studentsanswered
“YesSir, Wa dakumsalamwr, wh”.

Observing

Theteacher did the observation on Moday,
January 27" 2014. Theteacher acted asateacher
and an observer. Theresult of listening incycle2
showed that ten (10) students got 75, nine (9)
nine students got 80, four (4) students got 85,
eight (8) studentsgot 90, and four (4) students
got 95. Incycle 2, thestudents' scoreof thelis-
tening was satisfied. From 35 students, 10 stu-
dentsgot score between 75-79, then 13 students
got score between 80-89, next 12 students got
score between 90-100, and there was not stu-
dent who got scorelessthan 75.

That result pointed that the teacher reached
histarget. Theteacher learned from thefailure of
drategy implementedincydel. Tomakethecyde
2 becamesuccesstul, theteacher did theresearch
patiently. Finally, inthiscycle, sudentsknew that
the metacognitive strategy and adobe audition
mediawere suitabletoimprove studentslistening
comprehension. They also gave attention from
teacher’ sinstruction so that they could morefo-
cusinthelistening practice. So, they got better
scoresincycle2.

Based onthecriteriaof theminimum scores,
the strategy could be said successful because
100% of the students got score (75-100). The
result of students motivationin cycle 2 showed
that five (5) studentsgot 75, six (6) studentsgot
80, twelve (12) studentsgot 85, eleven (11) stu-
dentsgot 90, and one (1) student got 100. it could
be concluded thestudents motivationinthiscycle
alsoincreased.
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Reflecting

Theaveragescoreincycle1lwas 74,39 and
incycle 2was 83,14. It can be concluded that
their listening skill haveincreased. They have
known what they haveto dointhelistening pro-
cessso they could listen well. It meansthat the
metacognitive strategy with adobe audition me-
diacouldincreasethe studentslistening compre-
hension. In cycle 1, 15 students got score less
than 75, then there were 5 students got score
between 75-79, next, 10 students got score be-
tween 80-89, and 5 students got score between
90-100. In cycle 2, 10 students got score be-
tween 75-79, then 13 students got score between
80-89, next 12 students got score between 90-
100, and there was not student who got score
lessthan 75.

DISCUSSION

Actudly, ligening practicein SMA N 4 Blitar
was not the priority as other skills. Since the
teacher did theresearch, thestudentsin X-F said
that they joined inlistening for about threetimes
aslongasthey sudied there. Their Englishteacher
rarely gavethem listening practice. Moreover, the
English teacher used the conventional technique
inlistening practice. It madethe studentsuninter-
ested in attending thelistening class. Besides, the
school did not have the language laboratory.
Based on the problem, the teacher used
metacognitive strategy with AdobeAudition me-
dia. Metacognitive could stimul ate studentsto
think and the adobe audition hassomefunctions
that could support thelistening lesson. Asfar as
theteacher taught listening, the studentsfelt that
theteaching strategy applied by theteacher was
different fromthe previousstrategy. Astheresult,
the studentsgot better scores. Theresult of pre-
test showed that it did not meet the criteriaof the
minimum passi ng grade because all studentsgot
scorelessthan 75. Whilethe criteriaof themini-
mum scoreof SMA N 4 Blitar was75. Thenthe
teacher did thecycle 1, but theresult wasnot too
satisfied. Their average scorewas 74. It was till
lessthan 75. Besides, the teacher’ starget was
that the research could be said successful if all of

the students got scores between 75-100. So, the
teacher continued to cycle 2, inthiscycle, the
students could be more activein attending the
class, and could asked more questions. More-
over, they could build good communicationin
solving some problemswith their friends. The
teacher tried to befriendlier to the students, as
result they werenot afraid again to ask thetescher
questionsbecausebeforethissirategy wasimple-
mented, they looked so shy and afraid to deliver
their ideasand they wereamost silent and pas-
siveduring the process of teaching and learning.

After theteacher failed inthefirst cycle, the
teacher continued to second cycle and giving
more practices to the students. In cycle 2, the
students understood about how to listen andfill
the blank in correct answers. They knew thein-
struction and did not talk with their friends any-
more. Theresult of thiscyclewasgood. Exactly,
they got the good score between 75-100. It
meansthat thestudents' listening comprehension
increased. The average was 83,14. It was suc-
cessful becausedl of thestudentsgot scorehigher
than 75. Here, theteacher stopped theresearch
inthiscycle.

Thisresearch showed that metacognitive
strategy with adobe audition mediawas suitable
for teaching listening comprehension. From pre-
test, the students have been taught by conven-
tiond technique. Then, inlisteningtestincyclel,
the students have been taught by metacognitive
Srategy with adobeaudition media, but their score
weredlill lessthan 75. Andtheninlisteningtestin
cycle 2, the students have been taught by
metacognitive strategy with adobe audition me-
dia and the score was good, there was good
progresson thelistening scores.

Themetacognitivestrategy could beusedin
teaching ligeningfor SMA studentsinwhichthey
arenot taught listening comprehensioninthelan-
guagelaboratory. Fromthisresearch, it wasa so
concluded that using adobe audition mediawas
effectivefor teaching listening. Theteacher just
needed laptop and active speaker to support
adobeaudition media
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CONCLUSION

Thegudents ligeningscoreincycdelwas
not sati sfied becausetherewere 15 studentswho
got score between (0-74), 5 students got score
between (75-79), 10 students got score between
(80-89), and 5 students got score between (90-
100). So, theresearcher should continueto cycle
2 with someimprovementson theresearcher’s
planning that would be used inteaching listening
using metacognitive strategy with adobe audition
media. In cycle 2, the researcher repeated the
story 3times. Theresearcher arranged the posi-
tion of the sound too becausethelesson was car-
ried out inthe classroom not in alanguage | abo-
ratory, so, it needed high concentration. There-
searcher reminded studentsto be seriousand pay
much attention on theteacher instruction and the
students’ listening score in cycle 2 was good
enough and achieved the minimum standard of
madtery learning. Inshort, metacognitive strategy
with adobe audition mediaisreally proved very
effectiveusedinteaching listening comprehension.
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